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• Changes in the 4year curriculum 
• GE as an important component
• Literacy development, critical thinking, 

writing across the curriculum 

• Undergraduate requirement 
• Involves taking a GE subject with an 

extended writing assignment
• Process approach to completing the 

assignment (3 drafts)

• ELC teachers read the first two drafts 
• They provide written feedback + may 

discuss their feedback with students 
through face-to-face consultations

• Negotiate assignment aims and details with 
GE teachers 

• Develop various support tools including 
feedback action points 

OUR CONTEXT



OUR QUESTIONS 
• What have we learned by liaising with GE and writing teachers? 

– What do GE teachers expect from their students’ writing? What kind of 

assessments do they set up?

– What are some of the effective practices employed by writing teachers 

when giving feedback in the context of EWR?

• What does the literature say about the best practices in giving feedback? 

• On the basis of the above, what kind of recommendations can be made for 

GE practitioners interested in including extended written assignments into 

their subjects? 



OUR RESEARCH BASE



AIMS OF FEEDBACK

• To encourage dialogue between teacher and students 

• To provide students with information about their learning

• To encourage reflection 

• To encourage positive self-esteem and belief in value of learning 

• To evaluate and modify teaching 



FEEDBACK AS AN ACTIVITY 
SYSTEM



• Number of assignments: are you, by any chance, 

over-assessing our students? 

• Assignment goals: do you have a clear vision of 

what you would like your students to display in 

their writing? How are these goals related to 

course learning outcomes? 

• Assignment genre: not everything is an essay! 

• Assignment parts: what sections will you expect 

to see in students’ writing? 

• Drafting: will your students submit one or more 

drafts?

• Role of reading: what should students read to 

complete this assignment successfully? 

• Role of sample texts: will you be sharing sample 

texts with your students? Why? Why not?

• Connections to other assignments: how is this 

assignment related to the other assignments of 

the course? 

• Details: number of words, referencing style, 

format, submission procedures

• Assignment Instructions handout: use our 

template to create your own assignment 

instructions for students 



http://literacy.elc.polyu.edu.hk/node/204



• Your role: what is your role as feedback 

provider? Are you a coach? A reader? A 

judge? 

• Focus of feedback: what do you usually 

comment on when giving feedback? Idea 

development? Organisation? Language? 

Style? Referencing? How do you ensure 

that assessment criteria are reflected in 

your feedback?

• Amount: how much feedback do you 

provide? 

• Databank of feedback points: have you 

saved feedback you’ve given in your 

previous teaching? Are there areas 

students always find problematic? 

• Timing: when do you provide feedback? 

• Mode: do you offer written or spoken 

feedback or both? 

• Follow-up: what do you expect students 

to do with your feedback? 



http://literacy.elc.polyu.edu.hk/exercise/174



• Written assignment guidelines: include 

assignment genre, aims and 

expectations, assessment criteria, role 

of reading, style requirements, 

referencing conventions, etc. 

• Other documents: such as assignment 

checklists (developed by teacher or 

students) and assessment rubrics.

• Lectures and seminars: schedule a 

session to discuss the assignment in 

detail. Encourage students to ask 

questions. 

• Analysis of sample assignments: get 

students to read through, analyse and 

mark sample assignments. 

• Consultations: invite students to see 

you to discuss outlines and early drafts 

with you. 





• Peer-review: incorporate peer review 

activities into your seminars. 

• Reminders: remind students about 

everything 

• Lectures and seminars: encourage 

students to ask questions. 

• Consultations: invite students to see 

you to discuss early drafts with you.

• Submission: ask students to use 

checklists and add reflections to their 

submissions.



• focus on assignment criteria

• personalize your feedback

• make your feedback text-specific

• be personal

• focus on meaning as well as conventions of 

writing 

• link the structure of the assignment with its 

content

• encourage students and add praise

• offer concrete suggestion that lead to action

• indicate what students can do to continue 

improving in this area 

• sensitize students to the notions of readership, 

purpose, and style 

• help students learn about academic conventions 

• phrase as advice and explanations

• empower students to be in charge 

• avoid indirectness

• use your databank of comments



Emphasize 
readership 

and 
conventions

WHAT ARE YOUR MAIN POINTS:  This is a good first 
draft but the main focus of the  book report is not very 
clear yet. Clearly state the exact few main points you will 
discuss in this report. Doing this will help the reader 
know what main points to look for in relation to this 
topic. Check this site for more information on how to 
write book reports: 
http://libguides.usc.edu/c.php?g=235208&p=1560694

S A M P L E  A C T I O N  P O I N T  

Focus of the action 
point

Direct to further 
information

Be positive

Hedge

http://libguides.usc.edu/c.php?g=235208&p=1560694


• limit the number of points you would like to 

raise and prioritise them

• for the whole report, consider the sandwich 

approach: evaluation of the whole paper 

(often positive)  evaluative and coaching 

comments (typically negative)  positive 

ending 

• for action points focusing on criteria, consider 

the structure of praise criticism

suggestion

• do not always use the same structure 

(students may become desensitized to 

feedback if it is presented in a highly 

formulaic way)

• break the conventions (e.g., by inserting 

positive evaluations throughout various 

comments, include suggestions with positive 

rather than negative evaluations)

• marginal comments: ask for information + 

raise questions

• end comments: statements; greater 

percentage of positive comments; more 

general and summative, less text-specific 



Positive opening, 
including a name 

Invitation to a 
consultation

Examples from 
the text

Suggestions phrased 
as questions



• discuss your written feedback face-to-face

• share general weaknesses and strengths with 

the whole class  

• show students what they can do now that they 

have feedback 

• relate this assignment to other assignments, 

other subjects, life beyond university 



EFFECTIVE FEEDBACK

• feeds up directing students to the overall goals 

• feeds back letting them know how they are performing 

• feeds forward pointing the students to the next step 

Hattie and Timperley (2007, as referred to in Vardi, 2013, p. 599)
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